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Introduction
· Assessment involves understanding how learners approach a learning task rather than just how well they perform on the task.
· Self-assessment involves learners’ conscious attempt to obtain and interpret information about their ability, knowledge, and attitudes.
Benefits of Self-Assessment
· Gives learners greater control over their learning
· Enhances students’ awareness of the learning process

· Promotes autonomous learning

· Alleviates the assessment burden of the teacher

Potential Problems with Self-Assessment: Learner Attitudes
· The teacher as the sole authority to determine what to learn and what to evaluate
· Lack of adequate linguistic competence 

· Lack of familiarity with the assessment criteria and procedures

· Sense of humiliation in reporting one’s own weaknesses

Toward a Three-Step Pedagogy: Supportive Procedures
Objectives
· To increase writing students’ awareness of cognitive resources 
· To increase writing students’ motivation and confidence 
· To engage student writers in active and yet accurate self-assessment
Procedures
· Stage 1: Extensive teacher modeling

· Stage 2: Teacher assessment with guided and independent peer assessment

· Stage 3: Peer assessment leading to guided and independent self-assessment
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Elements of Teacher Modeling and Teacher Assessment
· Initial assessment of student needs, not just their felt needs
· Extensive teacher feedback on content, organization, and language for modeling

· Demonstration of how to edit a weak essay to into a satisfactory paper
· Explicit explanation of the rubric in light of strong and weak student essays

· Explicit instruction of rhetorical skills to increase learner awareness

· Explicit instruction of identified weak linguistic skills to increase student control of language structures

· Error feedback from direct, coded correction to coded correction to indirect correction to increase students’ self-correction ability
Elements of Peer Assessment
Assessment criteria
· Provision of well-defined assessment criteria
· Checklist statements to be as specific as possible

Sequence of peer-assessment activities

· From guided assessment to independent assessment

· From focused assessment to comprehensive assessment 

· content and organization preceding grammar and vocabulary
· specific grammar structures, i.e. global errors preceding some local errors

Grouping arrangement
· Peer assessment as a whole class 
· Peer assessment in small groups 
· Peer assessment as pair work
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Elements of Self-Assessment
Assessment criteria
· Self-assessment based on well-defined assessment criteria (adapted from one used for peer assessment)

· Statements in checklist to be as specific as possible

Sequence of self-assessment activities

· Assessment tasks to be as specific as possible
· From focused self-assessment to comprehensive assessment (content and organization preceding grammar and vocabulary)
· From guided assessment to independent assessment

Conclusion
· Provide extensive teacher modeling

· Provide substantial general and focused teacher feedback

· Engage students in guided peer assessment practice

· Use a well-defined rubric with specific criteria for close guidance
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